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Participants, 





Please bring a syllabus to this presentation. 


Thank you, Dianna and Beth 


  


Developing Online Discussion Forums to Promote Higher-Order Thinking 

Abstract
Students often perceive online discussion forums as busy work.  But how do you structure discussion forums to assist students in thinking deeply about broad questions that influence practice while at the same time assuring alignment with learning outcomes?  Participants attending this presentation will develop online discussion forum questions to promote higher-order thinking and which align with learning outcomes.  

Session Description
[bookmark: _GoBack]Alignment is critical from a Quality Matters standpoint and also essential for assessment purposes.  A sound course design begins with measurable outcomes and alignment of coherent activities to provide students with quality learning experiences.  This session concentrates on student success by combining QM and assessment topics as the facilitators discuss challenges, needs, and emerging solutions to engage graduate education students in their online discussion forums.  In this session, facilitators discuss research on online discussion forums and assessment of learning outcomes.  Also, participants utilize the revised Bloom’s taxonomy to evaluate course learning outcomes and create prompts for the online discussion forums which address higher-order thinking. 

Session Agenda
· 20 minutes -- discussion / review of research / examples  
· 20 minutes -- application and activities 
· 10 minutes – sharing of results and conclusion of session

Learning Objectives:  Participants attending this session will 
(1) evaluate stated learning objectives using the revised Bloom’s taxonomy 
(2) consider how to develop prompts that promote higher-order thinking for online discussion forums
(3) develop questions which align with student learning outcomes

Our Research Question
How do we use online discussion forums to promote higher-order thinking and also align with course learning outcomes?  

Problem Statement
· How do we make discussion forums meaningful to students?
· Students may perceive discussion forms as “busy work” when these forums are not perceived to be meaningful.
· Discussion forums are sometimes used to check that students completed the readings by asking students to provide the single right answer.
· Student motivation to participate in discussion forums directly relates to the nature of the prompts or questions being posed
· Discussion forums emphasizing only recall or understanding do not lead to active debates among the students.

Question for Participants
· What challenges have you encountered when using discussion forums in online or blended courses?


Synthesis of Research and Theoretical Perspectives

· From some theoretical perspectives, learning in a social context is as important as individual characteristics (APA, 1997; Darabi, Arrastia, Nelson, Cornille, & Laing, 2011; McCombs & Miller, 2004; Rosenblatt, 2013: Ruddell & Unrau, 2013). 
 
· Educators can help students to think deeply, self-regulate their learning, and achieve course learning outcomes through the use of online discussion forums.  Online discussions can promote higher order thinking, especially at the application and analysis levels. A variety of discussion forums which increase in the cognitive presence (e.g., structured, scaffolded, role-playing, and forced debate) are best (APA, 1997; Christopher, 2004; Condie & Livingston, 2007; Darabi et al., 2011). 

· Reflection is important in online discussions (Bye, Smith, & Rallis, 2008).  However, reflections need to be reviewed either by instructors or in peer-to-peer interactions (Bye et al., 2008; Darabi et al., 2011). 

· Motivation and engagement are crucial to learning.  McCombs and Miller (2007) define “learner-centered”:  

“Learner-centered” is the perspective that combines a focus on individual learners … with a focus on the best available knowledge about learning and how it occurs … [It is …] about teaching practices that promote the highest levels of motivation, learning, and achievement for all learners. (McCombs & Miller, 2007, p. 16).  

· One of the major foci of being a learner-centered educator is to engage students in their learning.  Therefore, a learner-centered perspective aligns nicely with an educator’s interests in developing higher-order thinking using the revised Bloom’s Taxonomy matrix (cognitive domain) (Anderson et al., 2001; Krathwohl, 2002; Learner-Centered Principles, 1997; McCombs & Miller, 2004).

 


Best Practices for Online Forums

Quality Matters Rubric
· The Quality Matters rubric stresses the importance of student engagement and active learning 
· Course activities and learner interactions
· 5.1 Learning activities promote achievement of stated learning objectives and competencies
· 5.2 Learning activities provide opportunities for interaction that support active learning
· Course technology
· 6.1 Tools used in course support learning objectives and competencies
· 6.2 Course tools promote learner engagement and active learning

Structure of Forums
· Consider the learning outcomes for using online discussions in the course: 
· What do you want students to be able to do, know, or value as a result of participating in an online discussion?
· Connect online discussions with overall course learning outcomes and course activities.
· Provide students with sufficient time to think deeply about important topics, ideas, and issues.
· Give students multiple opportunities to express their thinking about issues or topics through discussion forums.
· Consider using the discussion forums to spark debate by focusing on issues or examining topics where there are different alternatives to explore.
· Develop discussion forum prompts and questions which can inspire students to apply, analyze, and evaluate information.
· This level of discussion promotes motivation in students
· See Bloom’s Taxonomy – Revised matrix  (Krathwohl, 2002)
· View online discussion forums as formative assessments that provide instructors with valuable insights regarding student learning and reveal challenges they may also be experiencing.
· For example, see the rubric in the Christopher (2004) article. 





Examples of Open-Ended Questions to Promote Higher-Order Thinking

· What does "learner-centered" mean to you?
· What does it mean to be a good reader?
· How can you encourage students to blend their interests with classroom projects?
· How does project-based learning help students advance their learning?

Examples of Questions Derived from Learning Outcomes
Example 1
Learning Objective:  Learners will review the needs of adolescent and adult learners. 
Discussion Forum:  Adult Readers/Learners.  Read the article, review U.S. adult literacy statistics, and post to the discussion forum.
	7.3a. Read the article: Angus, K. B., & Greenbaum, J. (2003). Position statement 	on the rights of adult readers and learners. Journal of College Reading and 	Learning, 33(2), 122-130.  
7.3b. Review the information posted on U.S. adult literacy on the National Assessment for Adult Literacy 	
	Definitions ... https://nces.ed.gov/naal/literacytypes.asp   
	Review the Key Findings ... https://nces.ed.gov/naal/kf_demographics.asp 
7.3c. Post your reaction to the article and the website in 1 - 2 paragraphs.  Think about your students, their parents, and your school district.  How does knowing this information impact you as a literacy leader?  

Example 2
Learning Objective: The student will understand how the mission statements influence and have implications for curriculum design and sequencing.
Discussion Forum:  Read & Respond 
· Read Wiggins and McTighe (2007) (W&M):  Introduction, Chapter 1, and Chapter 2
· [bookmark: _Hlk507394779]Respond to Chapter 1 and Chapter 2 key discussion questions and post your responses onto Canvas.  Each set of questions per chapter requires a minimum of two pages, double-spaced, 12-point font in Canvas.       
· Assignment 1.5:  Respond to the following key questions:
· Does your school have an explicit mission or vision statement?  If so, to what extent does your mission statement describe the desired results of schooling (learner outcomes) as opposed to what the school will provide (inputs)? 
· Does the current school mission statement need to be updated or revised?  What are some examples of how the school mission statement should be revised?
· To what extent do staff, students, and parents know and agree with the school mission?  How might you better publicize the mission for various constituencies?  
· What does the district school mission statement suggest that students will know and be able to do upon existing the system?  What implications does this have for curriculum development?
· Is the school vision or mission statement consistent with the district’s mission statement?  Why or why not? 
· To what extent does your current curriculum “spiral” around a set of important ideas and essential questions in the various disciplines? 
· What types of cornerstone assessments are needed to provide evidence of learners achieving your mission, program goals, and standards? 
· To what extent do teachers use diagnostic (pre-) and formative (ongoing) assessments to inform needed instructional improvements?  Are these assessments provided within your curriculum? 


Participant Activities

Developing Open-Ended Discussion Questions to Promote Higher-Order Thinking 
· Participants analyze learning outcomes from one of their course syllabi using the adapted Bloom’s Taxonomy-Revised matrix
· Participants select one or two learning outcomes from a course and develop prompts or questions for a discussion forum that could be utilized and reinforce course learning outcomes
· See above for several course learning outcomes and higher-order thinking questions linked directly to learning outcomes. 

 
Final Discussions …
· Comments from participants about the process
· Review QM rubric criteria 5.1, 5.2, 6.1, 6.2
· Make final connections to effective assessment for accreditation purposes 






Principles for Designing Effective Assessments
(adapted from Banta, Jones, & Black, 2009, pp. 1-2)

Plan Effective Assessment
· Engage stakeholders
· Connect assessment to valued goals and process
· Importance of articulating clear and measurable learning outcomes
· Using multiple assessments to gauge student learning that directly measure the learning outcomes 
· Create a written plan
· Time assessment activity
· Build a culture based on evidence

Implement Effective Assessment
· Provide leadership
· Create faculty and staff development opportunities
· Assess process as well as outcomes
· Communicate and use assessment findings

Improve and Sustain Effective Assessment
· Provide credible evidence of learning to multiple stakeholders
· Review assessment reports
· Ensure use of assessment results
· Evaluate the assessment process 
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